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Europe emerged from the Middle Ages with the foundation for a dynamic era of 
trading, global discovery and state building that would affect the lives of rich and 

poor for centuries.  During the Italian Renaissance, humanists rediscovered texts 
from classical Greece and Rome.  Renaissance artists and scholars celebrated the 
beauty of nature and the dignity of humankind, helping to shape the intellectual and 
cultural history of the modern world.  During the fifteenth century, the masters of the 
Renaissance further developed the advancements of Giotto and Masaccio.  The role 
of the artist changed with the extended patronage of wealthy families first in the Ital-
ian states then in the rest of Europe.  The artistic flowering began in Florence in the 
quattrocento moving to Rome by 1500 with the high Renaissance and then beyond 
the Alps.
 After a period of adherence to one religion, headquartered in Rome, “abuses” 
in the Church led to calls for reform. Calls for reform were heard from humanists 
such as Thomas More and Desiderius Erasmus.  These calls for change were taken 
up by others advocating a religious revolution.  Martin Luther’s call was followed by 
Zwingli, Calvin, Menno Simmons and John Knox.  Reform in England revolved more 

around dynastic than religious concerns. These calls 
for reform eventually divided Europe into Protestant 
and Catholic camps.  Religious conflict and wars would 
tear Europe apart, leading to reform in the Church but 
leaving permanent religious divisions.  Wars fought in 
the name of religion broke out within and between Eu-
ropean states, beginning in the late 16th century and 
culminating in the Thirty Years’ War (1618-1648).  
By 1600, the pattern of religious adherence had large-
ly been established for the future of Europe.
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Harvesters
Pieter Bruegel

Class 1 & 2: Overview of the development of 
European Society 
Purpose: What foundation do you bring to this class 
about European History?
Task: 
Overview of the Development of European Society 
This course traces the development of European so-
ciety from the Renaissance to the Post-modern world.  
You are to complete each of the three tasks below.  The 
responses must be typed.
Task A: Societal Changes
The painting by Andrea Mantegna represents the 
court life of the Mantuan family of the Gonzagas.  The 
painting by David Hockney is a painting of his parents.  
Examine these two pictures.  In what ways do these 
picture represent change or not represent change in 
European society?  
Task B: Developments in the Economy
Examine the pictures to the right.  Characterize the 
perception and distribution of wealth in Europe as 
shown by Hans Holbein’s painting, The Ambassadors 
and the picture showing a French housewife with a well 
stocked refrigerator in 1954.  The photograph  shows 
a week’s worth of food.
Task C: The Development of Government
The painting on the right is by Claude Guy Hallé.  In 
this painting, Louis XIV receives a delegation from 
Genoa.  Below that painting is a photograph of former 
Prime Minister Gordon Brown, of the United King-
dom, riding the Tube.  Examine these two pictures.  In 
what ways do these representations show the develop-
ment of government in European society from the 
Renaissance to the present? 

Class 3: Foundation of the Modern World: 
Printing and Warfare
Purpose: Which of these developments best set the 
stage for the development of the modern world?
Reading:
 Emergence of Printing, Reader, pp. 4-12
 The New Warfare,  Reader, pp. 12-19
Task:
Be prepared to participate in a 15 minute discussion of 
each article you have read.  Additionally, for each article, 
submit a two paragraph summary of the content and an 
one paragraph evaluation of the significance of the topic 
of the article.

Class 4: Foundation of the Modern World: 
Science and Capitalism
Purpose: Which of these developments best set the 
stage for the development of the modern world?
Reading:
 Origins of Modern Science, Reader, pp. 19-25
 Economy in Early Modern Europe, 
          Reader, pp. 26-33
Task:
Be prepared to participate in a 15 minute discussion of 
each article you have read.  Additionally, for each article, 
submit a two paragraph summary of the content and an 
one paragraph evaluation of the significance of the topic 
of the article.

Class 5 & 6: Credo in unum “Religion”:   
Religion in late Medieval Europe
Purpose: Are institutions capable of reforming themselves?
Reading:
 Decline of the Church’s Prestige, 
  McKay, (6) 392-395, (7) 393-396, (8) 393-395
Task:
1. Does the Babylonian Captivity and the subsequent 
Great Schism enhance or damage the Church’s role in 
society?  Please describe each event before answering 
the question.
2. Explain the difference between the conciliar concept 
of church and papal authority.
3. What were the problems Urban VI was trying to address?
4. Briefly list the ideas of Marsiglio of Padua, John 
Wycliff and Jan Hus. Describe the political and social 
impact of these beliefs.

Optional Assignment: 
Theologians and Theology: Credo in whatever Aquinas says
Purpose: Does authority come from position or reason?
Read:
 St. Thomas Aquinas, Reader I, pp. 37-38
 Scholasticism, Reader I, pp. 39-40
Task:
1. What two sources of truth does Aquinas posit?  Can 
these be in conflict?
2. What three forms of writing were popular in medi-
eval schools?

The Late 
Medieval World
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Class 7: The Emerging Commercial  Society: 
I have mine, game over
Purpose: Is the concept of liberty really about econom-
ics?
Reading:
 Towns and Economic Revival, 
  McKay, (6) 349-354, (7) 346-350, (8) 346-351
 Revival of Long-Distance Trade, 
  McKay, (6) 355-357, (7) 353, (8) 352, 355
Task:
1. Describe the three theories proposed explaining 
town development.
2. What did “full rights of self-government” mean?
3. What are the reasons given for the lead that Venetian 
and Flemish towns held in the revival of trade?  Is this a 
matter of location, location or location?

Class 8: The Development of the     Modern 
State (New Assignment)
Purpose: What makes a state a state?
Reading: 
 Medieval Origin of the Modern State: 
  Unification and Communication, 
   McKay. (6) 335, (7) 332, (8) 332
 Law and Justice, 
  McKay, (6) 345-349, (7) 340-344, (8) 341-345
 The Hundred Years’ War, 
   McKay, (6) 386-392, (7) 387-393, (8) 387-393
Task:
1. Summarize the unification movements in England, 

France or the Holy Roman Empire
2. Law and Justice: (choose one)
 France: What was the role of the Parlement of Paris?
 England: Briefly describe the judicial system.
 Holy Roman Empire: Describe the courts of the HRE.
3. What is the difference between Common Law and 
Roman law?
4. How did the Hundred Years’ War effect national 
assemblies in England and France?

The Tribute Money (c.1425) by Masaccio is located in the Brancacci Chapel, Florence. The painting is a continuous narrative 
consists of three scenes. The scenes are linked by the figures of St. Peter, Christ and the tax collector. The architecture, unlike the fig-
ures, is not monumental in scale, as it would distract from the drama of the scene illustrated. The landscape background shows the use 
of aerial perspective and consistent lighting.  The Tribute Money contained a biblical moral in the narrative, that God would provide. 
People should concentrate in their spiritual life, and not worry too much about the material world. On the other hand, the painting 
had a contemporary Florentine propagandist purpose. This painting relates to a new tax which was proposed on the basis of ability to 
pay. It was to be used to cover costs incurred when the armies of Milan defeated Florence.   http://www.geocities.com/rr17bb/trib-

Isabella D’este

Very few women broke the chains that 
bound them to the social rules of the 

day and made a name for themselves in this 
male-dominated world. Isabella d’Este is 
called “The First Lady of the Renaissance,” 
and with good reason. She was a patroness 
of the arts, backer of the great Renaissance 
artists Titian, Raphael, and da Vinci, politi-

cal ruler, musician, wife, and mother to seven children.
 She was an avid reader, thirsty for knowledge. She also 
enjoyed playing the lute.  She was a lover of the fine arts, 
and collected many pieces. She was a connoisseur of all that 
was beautiful.
 She began to immerse herself in the problems of govern-
ing the city-state of Mantua. When her husband was cap-
tured and Mantua was in a state of war, she made herself 
leader of the military and headed off the coup. She skillfully 
negotiated her husband’s safe return and a peace treaty was 
signed.
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The World of the Renaissance
Class 9 & 10: Renaissance Society, 
or You’d want to be born rich!
Purpose: Has the life of poor people changed in the last 
five centuries
Reading: 
 Rising Population, Reader I, pp. 41-43
 Medieval Society, Reader I, pp. 44-45
Choose one of the following:  
 Water, Reader I, pp. 46-48
 Wine, Reader I, pp. 49-53
 Beer and Cider, Reader I, pp. 53-56
Task:
1. Describe the life of the lower classes.
2. Characterize marriage patterns.
3. Summarize the article read on Water, Wine or Beer 
and Cider.  Be prepared to share your summary.

Optional Assignment
Social Change: On Women, Culture, Ethnicity,      
     McKay, (6) 432-437, (7) 434-440, (8) 432-438
1. Describe the place of women in society.
2. What was the role of the Office of the Night?

Class 11 & 12: From the divine to the sub-
lime: Humanist Culture
Purpose: Do writers invent ideas or do they reflect society? 
Reading:
 Intellectual Hallmarks of the Renaissance,   
       McKay, (6) 420-422, (7) 421-423, (8) 419-422
 Education and Political Thought
      McKay, (6) 420-422, (7) 421-423, (8) 428-429
T he Renaissance in the North
      McKay, (6) 420-422, (7) 421-423, (8) 438-441
  Oration on the Dignity of Man, Reader I, pp. 63-64
Task:
1. How does the reading of classical text differ between 
humanists and scholastics?
2. Describe how the concepts of Individualism, 
Humanism and Secularism might challenge the social 
structure of the day?
3. Be prepared to describe the ideas of or explain the 
significance for each individual in Group One or Two
 A: PETRARCH (1304-1374) and 
      Giovanni BOCCACCIO (1313-1375)
 B: PICO DELLA MIRANDOLA (1463-1494)
 C: Laura CERETA (1469-1499)
 D: Nicolo MACHIAVELLI (1469-1527)
 E. Desiderius ERASMUS (1466?-1536)
 F. Thomas MORE (1478-1535)
3. How does Pico conceive of free will? What implica-
tions does that concept have?

Class 13: Humanist Poster Boy: 
Sir Thomas More
Purpose: Is Thomas More a poster boy for the Renaissance?

Background:
Thomas More’s Utopia is 
divided into two parts.  The 
first part presents a not so 
favorable analysis of con-
temporary Europe. Thomas 
More engages in conversa-
tion with his friend Peter 
Giles and world traveler 
Raphael Hythloday.  The 
conversation talks about the 
structure of contemporary 
European society, the econ-

omy, religion and government.  Hythloday is critical 
of the structures of society and proposes that society 
should model itself after the Island of Utopia.
Task:
Refer to the web site: Luminarium: Anthology of En-
glish Literature
www.luminarium.org/renlit/utopiaexcerpts.htm
Part One:  Reads the two sections below.  
What reforms are being proposed?
   Utopian Agriculture
   Utopian Trade
Part Two: Read the assigned except and be prepared 
report out to class.  After reading, determine what 
problem Thomas More may have been attempting to 
address.  Would you consider this a feasible reform of 
society?
   Group A: On Enclosures
   Group B: Riches, Jewels and Gold
   Group C: Utopians’ Love of Learning
   Group D: Marriage and Divorce
   Group E: Law and Government

 Thomas More
Hans Holbein

Dante Alighieri (1265-1321) was 
born in Florence from a low-aristoc-

racy family of the guelf party. Dante him-
self was a white guelfo. 
    Dante’s first studies were mainly in rhet-
oric, grammar, philosophy, literature and 
theology. He was a disciple of Brunetto 
Latini, who strongly influenced Dante’s 

cultural growth. After the death of Bice di Folco Por-
tinari (Beatrice) Dante began studying philosophy and 
theology in depth, also attending some sort of cultural 
associations in Florence (the Studia) which provided 
lessons mainly about Aristotle and St. Thomas. D

an
te
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Class 14 & 15: A New Way to Show the 
World or Art Shock and Awe
Purpose: Should art comfort or challenge people?
Reading: 
 Art and the Artist, 
      McKay, (6) 422-428, (7) 424-428, (8) 422-426
 Museum Project, Handout
Task
1. What is art?
2. How did a changing economy impact the 
 production of art?
3. Explain the changing role of the artist.

Class 16 & 17: From Masaccio to Michelangelo, 
or Vasari and Sr. Wendy on the Artists
Purpose: Does Italian and Northern Humanist art differ?
Reading: 
 Lives of the Artists, Giorgio Vasari, 
   Reader I, pp. 65-68
Task:
1. What distinguishes the artist according to Vasari?

Class 18: Elements of the Modern State, or 
Mine, Mine, Mine, Mine
Purpose: Is a state without control of the 4 preroga-
tives still a state? Is history a struggle for sovereignty?
Reading: 
 Formation of the Early Modern State, 
    Reader I, pp. 57-58
 The Emergence of the Sovereign State in Europe,   
   Reader I, p. 58
 Politics and the State in the Renaissance, 
       McKay. (6) 440-445, (7) 443-449, (8) 441-446 
Task:
1. What are the characteristics of the sovereign state?
2. Write a brief, two paragraph summary for one of the 
following:
 French attempts at centralization
 The Tudors and government structure
 The Reconquista and its implications

Class 19 & 20: The Italian States, or Can’t 
They Just Get Along?
Purpose: Does conflict or peace move history?
Reading:  
 The Evolution of the Italian Renaissance, 
        McKay, (6) 415-419, (7) 415-420, (8) 413-419
 Florence: Anatomy of a Renaissance City, 
    Reader I, pp. 59-61
 The Decline of City States, Reader I, p. 62
Task:
1. How were the major Italian States organized?
2. Briefly summarize Italian politics in the 
quattrocento and cinquecento. 
3. Given the political climate, could the Italian states 
have created a centralized government?

Class 21: Test: Foundation of the Modern World and 
 The World of the Renaissance
  Part One: Multiple Choice
  Part Two: Essay
 What did you learn in the first part of Unit One about....
    the role technology played in the development of a modern Europe?
    the daily life of people , particularly in the areas of life expectancy, nutrition and living conditions?
    the types of government present in 14th and 15th century Europe?
    the change in the style of learning, the movement from scholasticism to humanism?
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The Protestant 
Reformation
Class 22 & 23: Reform or Revolution? 
The Continuing Problem
Purpose:  Are problems best solved by gradual or radical change?  
Which did Martin Luther propose? 
Reading: 
 Revolution and Reformation in the Church, Reader I, pp. 69-71
 Ridicule of the Pope by Erasmus, Reader I, pp. 72-74
 Transubstantiation, Reader I, pp. 74-75
 Reform and Renewal in the Church, McKay, (6) 451-453, (7) 455-459, (8) 453-456  
Task:
1. What is the abuse theory?
2. Briefly describe the condition of the church in the following areas: 
 clergy lifestyle, church offices, and calls for reform.
3. Describe the concept of transubstantiation.  
4. Defend the doctrine of indulgences.

Class 24 & 25: Colloquy on the Church and Salvation (Preparation)
Purpose: Preparation
A colloquy is an high-level serious discussion.  The topic of this colloquy will be the nature of church and salvation.  
You will be assigned to one of five religious groups attending the conference.  In your group, you must research 
the ideas and beliefs of this group.  Working in cooperation outside of class and two in-class days, be prepared to 
debate the nature of church and salvation in the year 1555.  How does one achieve salvation?  How must church be 
organized and what is its nature? The groups attending the conference will be:
   Anabaptists  Calvinists  Lutherans
   Anglicans  Catholics*   Presbyterians    
Background Readings:
 Martin Luther and the Birth of Protestantism, McKay, (6) 453-459, (7) 459-461, (8) 459-463
 The Growth of the Protestant Reformation, McKay, (6) 466-475, (7) 470-477, (8) 470-477
 The Catholic Reformation and the Counter Reformation, 
        McKay, (6) 475-481, (7) 477-483, (8) 477-483
   Martin Luther, Reader III, pp. 105-108  
   Huldreich Zwingli, Reader III, pp. 109-111  
   John Calvin, Reader III, pp. 111-113  
   Anabaptism, Reader III, pp. 113-115  
   Catholic Reformation and Counter-Reformation, Reader III, pp. 116-120 
   The English Reformation, Reader III, pp. 121-123  
         *post Council of Trent

Class 26: Colloquy on the Church and Salvation (Conference Day 1)
Purpose:  How does one achieve salvation? 

Class 27: Colloquy on the Church and Salvation (Conference Day 2)
Purpose:   How must church be organized and what is its nature?

Martin Luther
Lucas Cranach

Katarina von Bora
Lucas Cranach
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 Woodcuts of the Reformation and Counter Reformation
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Catherine of Aragon
Catherine of Aragon had anything but a typical child-

hood.  Born on December 16, 1485, she was the 
daughter of Queen Isabella of Castile and King Ferdi-
nand of Aragon. Catherine was the youngest of five chil-
dren.  [She] received an education typical of women in 
the fifteenth century. She was taught religion, housewife 
skills, and literacy in Spanish and Latin. She was a well-
read child and she watched her parents deal with dip-
lomatic and militaristic issues. In 1489, arrangements 
were made between Spain and England that betrothed 
Catherine of Aragon to Arthur, Prince of Wales, who 
was next in line to receive the English crown. This be-
trothal was made in order to keep the peace between two 
of the most powerful nations of Europe. They were mar-
ried on November 14, 1501. The marriage was short 
because Arthur had died on April 2, 1502. 
 Her first marriage created much debate on whether 
or not it was consummated, because Catherine agreed 
to a second marriage to Arthur’s brother, Henry VIII. 
Catherine and Henry VIII were married on June 11th, 
1509. Henry was then crowned on June 24th, which 
made Catherine, Queen of England. (1) Shortly after 
their marriage, Catherine found herself pregnant. This 
first child was a stillborn daughter born prematurely in 

(1) http://departments.kings.edu/womens_history/cathyaragon.html (2) http://www.tudorhistory.org/aragon/

January 1510. 
 Prince Henry was born on January 1, 1511 and the was 
christened on the 5th. There were great celebrations, 
but they were halted by the baby’s death after 52 days 
of life. Catherine then had a miscarriage, followed by 
a short-lived son. On February 1516, she gave birth a 
daughter named Mary, and this child lived. There were 
probably two more pregnancies, the last recorded in 
1518. (2)
 Catherine was very much an ideal queen. She was sup-
portive of her husband, and like him, she enjoyed mu-
sic and dance. As queen, Catherine managed the royal 
household, cared for Henry’s linen and wardrobe, ran 
her own estates, and often super-
vised in royal business. She also 
took time and effort to provide the 
poor with money, clothes, food, 
and fuel in the winter. For the first 
five years of their marriage, Cath-
erine acted as the Spanish ambas-
sador to England quite successfully 
on her own. She held off a Scottish 
rebellion in England while King 
Henry was off to war in France. (1)

Class 28 & 29: The Henrican Church, 
or Pope and King
Purpose: When ideas are legislated, what is the result?
Reading: 
 The English Reformation, 
  McKay (6) 471-473, (7) 473-476, (8) 473-475
Task:
1. Describe the manner the church in England was 
“reformed.” 
2. Did Henry’s reforms receive popular support?
Optional Assignment:
What were the motives behind the Pilgrimage of Grace?  
How did Henry VIII respond to this movement?

Class 30: The Elizabethan Church, 
or In Medio Stat Virtu!
Purpose: Was Elizabeth’s settlement a stroke of genius 
or a cop-out?
Reading: 
 Elizabethan England,  Reader II, pp. 85-92
 39 Articles, Class Handout, p. 
Task:
1. Define the term latitudinarian.
2. Was the Elizabethan Settlement a stroke of genius 
or a “cop-out”?
3. Which two groups challenged the English settlement?
4. From the handout, 39 Articles, summarize XII, 
XXVIII and XXXIV.
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Francis I and Mary 
Queen of Scots

Marguerite             
de Valois

Charles IX Henry III

Admiral ColignyHenry 
Duke of Guise

Henry 
King of Navarre

The Cast of Characters of 

Class 31: French Religious Wars, or  Oh, 
What’s a Mother to Do?
Purpose: Can politics and firmly held religious beliefs lead 
to a latitudinarian society?
Reading:  
 The Origin of Difficulties in France (1515-1559),   
  McKay (6) 488-490, (7) 490-492, (8) 490-492
 The French Wars of Religion, 1562-1598, 
  Reader II, pp. 93-97 
Tasks:
1. Name the three aristocratic rivals in the court of Henry II.
2. Describe the position of the Huguenots in   
France during the reign of Henry II’s sons.
3. Explain why the Colloquy of Poissy failed.

Class 32: The Throne and the Mass in Paris: 
Henry, Henry and Henry
Purpose: Was Henry’s Edict a latitudinarian move or a act 
of principle?
Reading: 
 Religious Riots and Civil War in France (1559-1598), 
  McKay (6) 490-491, (7) 492-493, (8) 492
 The French Wars of Religion, 1562-1598,    
 Reader II, pp. 97-101
 Excerpts from the Edict of Nantes, Handout
Task:
1. Define the term “politique”.
2. Briefly describe what happened to each of the following  
   a) Henry, Duke of Guise, 
   b) Henry III
   c) Henry, King of Navarre
3. What are the provisions of the Edict of Nantes? Was this 
a latitudinarian act or an act of principle?

Catherine d’M
edici

Catherine de’ Medici was born in 1519. 
Both of her parents died shortly after 

her birth leaving her as the sole heiress to 
all of the possessions and holdings of the 
Medici family. After her parents’ deaths, 
she had no close relatives to care for her. 
Her father’s distant relative Cardinal Guil-
io de’ Medici came to Florence to control 
of the Florentine government and  care for 
Catherine.
 In 1527, when Catherine was eight years old, the Medici 
palace in Florence was attacked by an angry mob of Floren-
tines. Her relatives decided to flee the palace but they were 
ordered by the rebellion leaders to leave young Catherine 
behind. After young Catherine was taken hostage she was 
placed in various convents in and around the city. While in 
these convents she received an education that allowed her 
to be one of the best-educated women of her time.
 When the Florentine rebellion was finally crushed by 
Guilio d’Medici, now Pope Clement VII, she was sent to 
Rome to reside with him. Once there, her marriage arrange-
ments were made. Clement and King Francis I of France 
arranged that Catherine marry his second  son, Henry of 
Orleans. Now at age 14, she was described as, “small and 
slender, ... not pretty in face.” 
 Her arrival for the wedding ceremonies was supposedly a 
time of great celebration. Catherine wanted a great impres-
sion on the Royal Court. Although short in stature, she want-
ed to make a grand entrance. In order to do this she consulted 
a Florentine artisan for help, who had presented her with the 
first example of the modern high-heeled shoe. Her arrival in 
France, while wearing these shoes, caused quite a stir.
 King Francis’ eldest son, the Dauphin Francis, died in 
1536, leaving Henry of Orleans as heir. The French did not 
want an Italian woman to become their queen. Many thought 
that she would never have children, but between the years 
1543 and 1555 Catherine had ten children, three of which 
died in infancy. Of those that survived three would serve as 
Kings of France.
 Catherine’s marriage was also not very pleasant. Although 
she loved him deeply, Henry was more in love with his mis-
tress, Diane de Poitiers. His mistress gained much influence 
in the governing of France. This bothered Catherine, but she 
did not cause problems or create a stir. She kept her personal 
feelings and attitudes to herself.
 In 1559, Catherine’s husband died in a tournament acci-
dent and her eldest son Francis II came to the throne.  Fran-
cis II only ruled for 17 months and upon his death in 1560, 
Catherine’s second son, Charles IX came to the throne at 
age ten. Catherine became Queen Regent until Charles IX’s 
death. She also served as Queen Regent for her third son, 
Henry III.
During her reign, Catherine de’ Medici faced many prob-
lems including the religious wars involving the Huguenots in 
France and the French hatred toward her. She overcame such 
obstacles, managed to uphold the power of the monarchy, 
and protected the claims of the Valois dynasty.

http://departm
ents.kings.edu/w

om
ens_history/cathym

edici.htm
l

the French Wars of Religion
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Class 35: Test: Reformation, Catholic Reform and 
       the Age of Religious Wars
Part One: Multiple Choice
Part Two: Essay
What did you learn in the second part of Unit One about....
 the authority of religion before and after Luther’s challenges?
 the changes or reaffirmation of theology in religion?
 the success or failure of government policy based upon the personality of the ruler?
 the similarities or differences of the religious conflict and settlement in Elizabeth’s 
   England and Henry’s France?
 the centralization and/or centrifugal tendencies of at least two European states 
   in this period?

Class 33: Cuius regio, eius religio, or To Each 
His Own, If You’re the Prince
Purpose:  Can religion and politics be good bedfellows?
Reading: 
 The Empire of Charles V, Reader II, pp. 81-82
 The Holy Roman Empire, 1555-1618, 
   Reader II, pp. 83-84
 The Thirty Years’ War (1618-1648), 
       McKay (6) 498-501, (7) 498-502, (8) 497-501
Task:
1. What is meant by the phrase Charles’ empire was less than 
the sum of its parts?
2. Did religious fervor or political centrifugal tendencies 
restrict the power of the Holy Roman Emperor?
3. What are the political ramifications of the principle cuius 
regio, eius religio for the land of the Hapsburgs?
4. Identify the cause(s) of the Thirty Years War.

Class 34: The Spanish Hapsburgs: 
Like Father, Like Son, not really
Purpose:  Is an effective leader strong willed or pragmatic?
Reading: 
 The Netherlands Under Charles V, 
      McKay (6) 491-492, (7) 493, (8) 493-494
 The Revolt of the Netherlands, 
  McKay (6) 492-496, (7) 494-496, (8) 494-496
 Philip II and the Spanish Armada, 
  McKay (6) 496-498, (7) 496-498, (8) 496-497
Task:
1. To what extent did Philip’s personality and the spread of Cal-
vinism effect Hapsburg rule of the Netherlands?
2. How did Philip view his role in European politics?

Is
ab

el
 o

f C
as

til
e Isabella’s half-brother, Henry IV, became king 

of Castile when their father, John II, died in 
1454. Isabella was only three years old, and her 
younger brother Alfonso was the expected heir. 
They brought to court by Henry IV to keep them 
from being used by opposition nobles.
 Henry’s first marriage ended without children 
and divorce. His second wife bore a daughter, 
Juana, in 1462. The opposition nobles claimed 
that Juana was not Henry’s child.
 The opposition’s attempt to replace Henry 
with Alfonso met with defeat, in July, 1468 when 
Alfonso died of poison. Isabella was offered the 

http://womenshistory.about.com/cs/medrenqueens/p/p_isabella_i.htm

crown by the nobles, but she refused. Henry accept-
ed Isabella as his heir.
 Isabella married Ferdinand, in 1469, without 
Henry’s approval. Henry withdrew his recognition 
and named Juana his heir. At Henry’s death in 1474, 
a war of succession ensued. The war was settled in 
1479, with Isabella recognized as Queen of Castile. 
 Ferdinand had by this time become King of Ara-
gon, and the two ruled with equal authority in both 
realms, thus unifying Spain. Among their first acts 
were various reforms to reduce the power of the no-
bility and increase the power of the crown.
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This unit will focus on changes in thought and politics. The years between 1559 and 1715 provide 
a galaxy of artists and thinkers who still command our attention.  This was the age of Shakespeare, 

Cervantes, Montaigne, Descartes, Galileo, Rubens, Milton, Moliere, Rembrandt, Hobbes, Spinoza 
and Locke. The creative genius of these artists and thinkers have had a lasting impact on the modern 
world.  It is not easy to characterize in a few words this period of culture in Modern Europe.  The 
difficulty is increased by the various intellectual and artistic trends.  Something encouraged these 
people to question rather than synthesize and it inspired artists to wrestle with the newest, biggest 
and most varied subjects they could find.  European culture was passing through an aggressive and 
experimental phase.  For want of a better label, the seventeenth century is sometimes referred to as 
the Age of Genius. 
 In the seventeenth century, European monarchs were running roughshod over noble prerogatives 
and town privileges.  Through this time period, England and Dutch Republics maintained forms of 
representative government.  These countries were the anomalies in Eu-
rope.  The Stuart flirtation with absolutism in England brought discord, 
resistance and civil war.  This led to a constitutional crisis which brought 
down the monarchy and established a republic, only to return with a con-
stitutional settlement in 1688.  After winning independence from Spain 
in 1648, the merchant class of the Netherlands was able to brush aside 
the absolutist challenge from the House of Orange.  The other continen-
tal rulers of Europe relentlessly extended their power.  The sovereigns of 
France, Russia, Austria and Brandenburg became absolute rulers.  In Po-
land, the gentry class dominated politics and controlled the elected Polish 
king. Sweden and the Netherlands provide a different social structure

The Seventeenth Century World of the State Builders: 1600-1715
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Class 36 & 37: Working with Primary Doc-
uments in European History, 
   or Working the DBQ.

Readings: You will be assigned on of the DBQs below.
  DBQ: Child rearing in the 14th to 17th Century
    Identify the various assumptions about children 
    in early modern Europe, and analyze how these
    assumptions affected child rearing practices.
  DBQ: Elizabeth I and Gender Roles
   Analyze the influence of ideas about gender on the  
   reign of Elizabeth I and how Elizabeth responded to  
   these ideas.
  DBQ: The Pilgrimage of Grace
   Analyze the concerns and goals of participants in the  
   Pilgrimage of Grace and of those who opposed the
   movement. 
Tasks
1. Review the assigned DBQ.  Complete Task One: The 
Prompt (p. 105),  Task Two: Outside Information (p. 106) 
and Task Three: The Documents (pp. 106-108)

Class 38: Grading the DBQ

Class 39: In-class DBQ: Analysis

Margaret of Parma was an illegitimate daughter 
of Charles V. She was brought up by her aunts 

Margaret of Austria and Maria of Hungary, who were 
successively regents of the Netherlands from 1507 
to 1530 and from 1530 to 1555. In 1533 she was 
married to Alexander de Medici, Duke of Florence, 
who was assassinated in 1537, after which she be-
came the wife of Ottavio Farnese, Duke of Parma, in 
1542. Like her aunts, she was a woman of abilities. 
Philip II appointed her Spanish governor of the Neth-
erlands (1559). She was restricted in her authority 
by a council of state headed by Cardinal Granvelle. 
Charged with the difficult task of carrying out the re-
ligious policy of her half-brother Philip II of Spain, 
she urged and finally secured the recall of the unpopular 
prelate. She subsequently showed favor to the nation-
al party, but after the outbreak of violence she turned 
against the popular leaders (William the 
Silent). In 1567 the duke of Alba arrived 
at Brussels to suppress the opposition by 
force. Margaret warned Philip II against 
harsh measures and resigned as regent, 
being unable to agree with Alba. She was 
a woman of great ability and firmness, and 
her resignation was generally regretted.
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Spread of Humanism and the 
Renaissance in Europe

Reformation in the 16th Century

Trade in the 13th Century

Europe in 1600

http://pagesperso-orange.fr/houot.alain/Hist/xix/xix.html


